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Pastoral leadership can offer an alternative career route for physical education teachers within secondary education (Armour and Jones 1998). Moreira et al. (2002) argue that ultimately teachers have a degree of choice when it comes to seeking promotion or pursuing alternative career choices. However previous research suggests that PE teachers have limited choices in comparison to colleagues from other subject areas due in part to a perceived marginal status (Armour and Jones, (1998) associated with their subject, (Evans and Davies, 2006; Hardman & Green, 2011 and Kirk, 2012). Sparkes and Templin (1992) and Kougioumtziz & Patriksson (2011) have contested that some regard PE as a non-academic subject taught by anti-intellectual PE teachers. Consequently PE teachers can face uncertainty with regards to future career progression as they consider that they have gone as far as they can within their subject (Marland, 1983). Some devote additional time to pastoral issues as alternatives are sought in the pursuit of career development and progression as some PE teachers become disillusioned over the status of their subject (Armour & Jones, 1998). Consequently, pastoral care, described by Purdy (2013) as a vital element of twenty-first century schools, is considered an obvious and accepted route to promotion given the unique role the subject reportedly offers in supporting the social and moral education of pupils (Sparkes & Templin, 1992 and Armour & Jones, 1998). This could be because opportunities for interaction within PE can encourage ‘closer’ professional working relationships between pupil and teacher. In addition such interactions, afforded as pupils move from one context to another can enable teachers and pupils to share experiences which can form the basis for creating positive relationships. 

However, significant development within PE involving the growth in accredited PE including GCSEs, A-levels and degree courses has resulted in the ‘academicisation’ and professionalisation of PE (Green, 2001). As such the marginal nature of the discipline has arguably shifted as PE along with other curriculum subjects has become ever more accountable within schools.  Additional roles and responsibilities within schools that perhaps once overlooked the PE teacher have now provided career pathways for PE teachers who now occupy positions within schools senior management teams (SMT) including pastoral, associate and deputy head roles. 

Yet PE teachers still occupy pastoral leadership roles within secondary education prompting some to question why there are so many PE teachers in pastoral care (Times Educational Supplement, 2015). Green (2003) and McGuire et al. (2006) argue that PE teachers have a special understanding for pupils pastoral care needs and in the development of pupils personal, social and health education, something Lees and Plant (2000) consider should be at the core of school curriculum programmes.  Armour and Jones (1998) contend that physical educationalists tend to be good with young people due in part to the diverse situations and environments in which the discipline is taught. In comparison to other subject areas PE offers very different and unique experiences to pupils both in curricular and extra-curricular contexts due to the nature of the discipline. Time spent interacting with groups of young people in PE lessons and after school clubs strengthens the pupil/teacher relationship, something Cooper (2004) deems to be a crucial component of pastoral care. Armour and Jones (1998) consider PE teachers to be strong disciplinarians, something pupils themselves have acknowledged as being of importance for those with pastoral responsibilities (Marland, 1983).  This paper will identify the factors affecting PE teacher’s decisions to assume pastoral roles within secondary education based on research conducted across a variety of schools. 

Methodology
Eight practicing secondary school PE teachers consisting of heads of year, a lead tutor, a progress leader and an assistant head teacher who at the time all held pastoral leadership roles were interviewed in the summer of 2014. The participants worked at either local authority high schools or Academies, catering for students aged 11- 18 in North West England and consisted of males and females ranging in age from 25 to 45. A qualitative methodological approach was used to enable the researcher to discover and understand (Kumar, 2014) why PE teachers assume pastoral leadership roles and involved semi-structured interviews that were recorded following participant consent. Pseudonyms were applied to protect participant’s identities. Interviews took place in the participant’s schools at a convenient time and place. Sampling was purposive and considered age, teaching experience, pastoral role and type of school to ascertain if such variables affected participant’s perceptions. 

After manually coding the data, a thematic approach was taken to data analysis (Cohen et al., 2011). This was then allied with relevant literature to establish why PE teachers move into pastoral leadership roles. The main themes that emerged from the data are discussed in this next section.

Findings
Influence from within School
A number of potential factors influence PE teachers’ decisions to adopt pastoral roles. The interviews revealed that respondent’s actions were directly influenced by colleagues from within their own PE departments, colleagues within other subject disciplines and from senior staff who held positions of responsibility including assistant head teachers and heads of year, who all considered that they would make suitable pastoral leaders.  Graham commented, 

So there were staff within the department of PE who said, ‘give it a go’; we’d think you’d be good, good at it. But also I was approached by the Assistant Head as well and encouraged to go for it as well.

Patrick, 
…senior staff seemed to be quite keen for me to do it. There was a lot of senior staff coming to me from various avenues saying, have you applied for that job?

The research suggested that a diverse range of staff within the respective secondary schools considered that the PE teachers’ had the potential to assume pastoral leadership roles and actively encouraged them to do so. Graham stated that in his school there were …“an awful lot of PE staff moving into [pastoral roles] and, and there must be a reason behind it”. Incidentally in the local authority where the research took place fourteen out of the sixteen secondary schools had PE teachers who had pastoral leadership responsibilities. Additional research would be required to ascertain why ‘other‘ staff such as assistant heads and existing heads of year appear to encourage and support PE teachers as they seek promotion into pastoral leadership roles within their respective high schools.  

Desirable Qualities
A number of the PE teachers felt they possessed skills and qualities they deemed desirable for the role which included the ability to impact upon relationships with pupils and staff (Colin), being approachable (Graham and Nigel) and showing understanding, patience and empathy (Jessica, Patrick and Nigel), important qualities according to (Marland, 1983 and McGuire et al. 2006).  
   
Graham commented,

…I’ve always shown care and thought and kindness, [they] can speak to me; I’m approachable…They see me as the teacher but also as somebody who will look out for them, and do the best for them.

However, others appeared to doubt their own abilities in taking on the role. Patrick didn’t feel experienced enough to do the role but conceded that others must have seen something in him. Similarly Jessica said that she was unaware of the qualities she possessed at the time but acknowledged that others clearly felt that she was capable of doing the job. Given the ‘daunting catalogue’ (Marland, 1983:27) of skills and attributes necessary for pastoral leadership, it is perhaps no surprise that some of the PE teacher’s expressed doubts about their own capabilities.   

Ambition and Career Progression
Additional factors impacting upon PE teachers’ decisions to adopt pastoral leadership roles included, “offering another string to the bow” (Patrick) and “affording opportunities for career progression and promotion within the respective school’s managerial structures” (Colin). The majority of respondents had ambitions to seek additional promotional opportunities. Many expressed a desire to progress into the senior leadership team by means of promotion to assistant head or deputy head, ideally within a pastoral context.

The interviews revealed that a number of PE teachers had previously gained promotions including heads of PE (Colin, Nigel and Jessica), head of boy’s PE (Nigel and Peter) and aim higher coordinator (Lisa). The research provided evidence that PE teachers successfully gain promotions not only in pastoral care but also in other leadership roles. Additionally Jane, Colin, Nigel and Danielle had already gained pastoral leadership experience prior to commencing their current roles. 

Pastoral Leadership and Professional Status
The PE teacher’s perceptions regarding their professional status varied significantly. Several respondents commented upon the direct impact that their pastoral leadership experiences had upon their status within their schools. Jessica’s perception was that as a pastoral leader she was held in higher regard because she had proved herself time and time again. Patrick relished the fact that he felt that he was seen as being a lot more senior, owing to his pastoral role. Additionally Graham acknowledged the fact that a number of staff including those with considerable years teaching experience sought his support and guidance, perhaps affirming a shift in his status. It was apparent that some respondents felt as though they were being treated differently by some of their colleagues as a result of their hard work (Graham) and enthusiasm (Danielle). Colin felt that he could now pass on his experiences within the PE department, enabling others to learn how to deal with matters, whilst Graham stated that his PE colleagues viewed his role as being very prestigious. Lisa considered it to be beneficial to have a head of year within PE as it impacted positively upon pupil behaviour. 

Conversely, less positive views were expressed by other respondents. Nigel felt that pastoral leaders were not given the credibility they deserved in his school and felt that he and his colleagues were undervalued. Furthermore, the research repeatedly highlighted a stereotypical view about PE’s status in addition to the intellect of those who teach it, as PE teachers are deemed to be not the brightest (Graham). According to Danielle, ‘PE teachers always get a bit of flak from other teachers saying, you know, it’s not a proper subject’. 

Clearly some PE teachers considered other departments may question whether as teachers they are the most suitable candidates for pastoral roles given the reported lack of academic status and lack of intellect associated with the discipline and those who teach it. Respondents spoke of the ‘flak’ they received from other teachers who considered PE not to be a proper subject. However, some respondents felt that they were treated more positively by some staff in school as a result of their pastoral leadership roles. Jessica said that she was now seen as someone who was not just a PE teacher but someone who actually, ‘had a brain and who could actually put it to good use’. Many respondents now felt more highly valued and respected. Irrespective of the negative perceptions held by some of the respondents about their subject and status, it was evident that the PE teachers held a genuine desire to be involved in pastoral leadership because they enjoyed caring for and working with young people. 

However, since completing this research four out of the eight PE teachers interviewed have now gained promotions within their respective schools SLT. This may signify a change in attitudes that once questioned the intellect and status of PE and its teachers within secondary education (Sparkes & Templin 1992). 
Pastoral Leadership and the impact upon Relationships

The research also highlighted a number of potential factors that influence relationships, something Purdy, (2013) regards as being of significant importance within departments. The mutual understanding between PE colleagues enables those with pastoral responsibilities to carry out their roles. Those with pastoral leadership responsibilities pass on their knowledge and experiences. Additionally their presence within PE had the potential to impact positively upon pupil behaviour. Likewise, those without pastoral leadership roles supported colleagues caught up in pastoral issues, by covering classes when required. The demands of pastoral leadership impact upon individuals and upon ‘collegiality’ within PE teams. Graham spoke of the ‘fantastic and strong’ relationships within his PE department. Likewise Nigel and Danielle considered their departments to be ‘close knit’.  

Colin stated:
…they’ve been great, you know. Obviously one of the PE teachers who’s Head of Boys’ PE, was able to cover for us when incidents happen and we had to come out of lessons, he was very good with that. Er, and with other incidents, the female staff have also said, yeah, it’s an incident you need to go and deal with, so we’ll try and cover. They’ve been great with that.


Staff with pastoral roles identified and acknowledged the pressures the role can create within PE in both curricular and extra-curricular time. The cohesion between PE teams whose ethos and shared values surrounding the important role PE has in the welfare of pupils (Theodoulides & Armour, 2001), is mirrored and extended towards each other. Respondents recognised and acknowledged the genuine concerns some of their colleagues had for them in terms of their career direction along with the potential impact this might have upon the department. Staff assuming pastoral roles find themselves caught “between a rock and a hard place” as they try to cling onto their PE roots as the inevitable demands of leadership adds strain to their physical, emotional and psychological state, (Calvert & Henderson, 1998),  in addition to impacting upon  curricular and extra-curricular commitments. Arguably the effectiveness of pastoral leaders would be severely impinged without the support of PE colleagues, given the nature of pastoral leadership and the difficulties of “putting things to one side”. Nathan (2011) contends that the core purpose of middle leadership involves facilitating multiple roles to make a critical difference to adults and pupils in the school. 

It could be argued that, PE supports the development of attributes deemed important within pastoral care, thus promoting positive, professional relationships between pastoral leaders and pupils. Whilst acknowledging the practical nature of other subjects like music, art and technology in addition to any subjects that offer extra-curricular opportunities for pupils, clearly PE teachers perceive their subject to be different to others. The PE teachers involved in this research believe that their subject provides an environment conducive towards the promotion of skills and attributes arguably desirable within pastoral care. Research conducted by Bosco (2013) highlighted the depth and significance of the daily connections PE teachers make with pupils in classrooms and on the sports fields and the subsequent relationships forged with pupils. This may account for why some PE teachers believe they are well suited towards pastoral care. 

PE teacher’s perceptions regarding the role

The PE teachers held a number of perceptions concerning pastoral care, what they felt it entailed and how these opinions influenced their decision to adopt pastoral leadership roles. Lisa expressed her interest in the development of children not just academically but also socially and argued that many of the children in her school needed strong pastoral leadership owing to their personal issues both inside and outside of school.

Peter, 
I want pupils to look up to me and be able to come and speak about their problems, not be scared to voice any opinions or grief that they had with school and the year group and just generally come to school with a smile on their face. 

The interviews suggested that the PE teachers possessed a genuine desire and passion for pastoral care. Graham and Lisa both stated that they “loved their role”. Additionally Peter commented, 

…its weird…I always saw myself doing the Head of Year role and that’s the honest truth... it’s a passion of mine, really. 
		
The PE teachers acknowledged the many challenges of pastoral leadership which often consisted of multiple facets whereby roles other than that of a teacher were required. Danielle felt at times as though she was required to be a counsellor and a social worker.  The PE teachers commented upon the impact and importance of their role for pupils within their respective schools and understood the many demands and responsibilities surrounding pastoral care.  According to Moreira et al, (2002) PE teachers are driven by intrinsic feelings associated with seeing improvement and success within their pupils. They claim that PE teacher’s commitment to children’s learning and welfare far exceeds other extrinsic factors such as status and salary achievements. Incidentally, Danielle was the sole respondent who referred to salary enhancement as a contributing factor towards her pursuing a pastoral leadership role. However, it would appear that the decisive factor motivating respondents to take on this role was the desire to make a positive contribution to a pupil’s welfare:

Jessica,
I want every child to succeed… I want children to have a happy experience within [school]. A happy child to one person is that, but a happy child is one that is flourishing within school, has a very strong group of peers and is succeeding with their lessons. 






This research would appear to support existing literature that considers pastoral care to be an obvious and accepted route for PE teachers to progress their careers (Amour & Jones, 1998). The PE teachers in this study freely chose to accept their pastoral leadership roles and seven out of the eight participants felt able to name others who had followed a similar route to them. It also suggests that PE teachers have ambitions to progress further within schools managerial structures. Whilst some would relish the opportunity to become Pastoral leaders, others who have previously held leadership roles within PE, would consider additional roles that may take them away from pastoral leadership, should the opportunity arise.  
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